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R e v i e w e d by Z a n a Mar ie Lut f iyya , Facul ty of Educat ion , T h e Univers i ty 
of Mani toba . 

Those of us w h o teach educational research courses face a number of 
d i lemmas. Given the constraints of a typical three credit hour course, do 
w e focus on the "do ing" of research (e.g., methods and procedures) or do 
w e push for an understanding of research qua research, that is, the atten-
dan t ph i losoph ica l a s sumpt ions and issues that exist wi th in every any 
research parad igm? We face a similar d i lemma w h e n w e ourselves engage 
in research. We work hard to complete a project in order to both proceed 
to the next study as well as to m a k e a contribution to our field. I suspect 
that m a n y of us end u p emphas iz ing research me thods and p rocedures 
over assumpt ions (epistemological and ontological) in both our teaching 
of research as well as in our practice of it. We have any number of utilitar-
ian demands to appease, whether it be getting student ready to do their the-
sis or comple t ing a publ ishable piece ourselves. In addit ion, educat ion, 
unl ike certain other fields, doesn ' t have or is detached f r o m a conscious 
connect ion to an overarching theoretical f ramework . Praxis dominates in a 
profess ional school, even while we profess to bel ieve (and teach) that it is 
possible and desirable " to develop theory about educat ion which is supe-
rior to practical knowledge" (Scott & Usher, p. 2) and, in fact, drive it. 

It is this central notion that Scott and Usher contest in their book. In 
addi t ion to mak ing the bel ief about theory dr iving educat ional pract ice 
problematic , they question other commonly held beliefs about educational 
research, including the idea that nomothet ic statements about all facets of 
educa t ion are poss ib le , that educa t iona l d i spu tes can be a n s w e r e d via 
empir ical enquiry and that there is a correct w a y to collect and analyze 
educat ional data in order to m a k e appropriate conclusions. Finally, they 
quest ion the belief that the values, f rameworks and so on of the researcher 
are i rrelevant to the des ign of the s tudy and are largely undiscussed in 
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research reports. By examining a number of paradigms used in educat ional 
research (e.g., positivist/empiricist , interpretivism, critical theory, and post 
modern i sm) as well as four commonly used research strategies (i.e., induc-
tion, deduction, retroduction and abduction), they contend that the episte-
m o l o g i c a l and on to log ica l re la t ions inheren t in all r e sea rch ac t iv i ty is 
h idden and therefore never considered. Whatever the paradigm used, vir-
tually all educat ional research cannot be evaluated properly by the reader 
as the comple te text is s imply not present. 

Scot t and U s h e r press on wi th their thesis, 
W h a t this impl ies is that p o w e r is central to the research act 
a n d w e s i m p l y c a n n o t d i smi s s it f r o m ou r e p i s t e m o l o g i c a l 
e n d e a v o u r s , b u t m u s t t r y to u n d e r s t a n d i ts e f f e c t s . T h i s 
involves a re f lex ive unders tand ing of the w a y in wh ich w e are 
pos i t ioned as knowers , and it suggests that the scient if ic para-
d i g m of a singular, convergent and f r agmentab le reali ty wh ich 
can be k n o w n by researchers w h o act independent ly f r o m the 
sub j ec t s o f the i r r e sea rch and w h o p r o d u c e gene ra l i za t ions 
and nomothe t i c s ta tements is not sustainable, (p. 2) 

T h e au thors ' content ion is that in educat ion, the pract ice of research 
is (as they refer to it) bo th untheor ized and wha t theory is p resen t is h id-
den. Reade r s are unab le to assess both the re levance and wor th of the 
research . T h e authors sugges t that these phi losophica l posi t ions , wh ich 
g ive r ise to par t icu lar me thodo log ie s , m u s t be fu l ly exp l ica ted by the 
researchers and unders tood by the reader. M o r e on this process later. 

In the first par t of the book, Scott and Ushe r delineate the phi losophi-
cal contexts of educat ional research by chal lenging the not ion of research 
as a t echnology vs. a socially constructed and interpreted practice. T h e 
p rov ide the key phi losophical assumpt ions of the research pa rad igms and 
strategies listed above, a long with a cri t ique of each. In the second sec-
t ion of the book , the authors describe research me thods used by educa-
t ional researchers . These connect clearly to the phi losophical orientat ion 
in par t one and include the exper imenta l method , survey and correlat ional 
des igns , qual i ta t ive research design and methods , including case study, 
in terviews as wel l as theory bui lding and the (auto)biographical me thod . 
T h e a u t h o r s a t t e m p t to c l a r i f y the i nhe ren t a s s u m p t i o n s w i t h i n e a c h 
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m e t h o d o l o g y (providing an insider 's perspective, if you will), a long with 
an a n a l y s i s t ha t " s u r f a c e s " or m a k e s c o n s c i o u s t h e p r o b l e m s o f t h e 
approach f r o m an "ou ts ider ' s " point of view. They cont inue this careful 
descr ipt ion and deconstruct ion of several issues in educat ional research, 
inc luding the current bureaucra t ic response to ethical cons idera t ions in 
research, evaluat ion and arriving at criteria for j u d g i n g the qual i ty o f a 
p iece of research. 

In their final br ief chapter , Scott and U s h e r presen t their a l ternat ive 
to min imize the p rob lems inherent in educat ional research, an approach 
they cal l " t r ansg res s ive r e sea rch . " Th i s is bui l t u p o n L a t h e r ' s ( 1 9 9 4 ) 
concep t o f t r ansgress ive validity. T h e y argue that researchers n e e d to 
m a k e p r o b l e m a t i c o u r r e p r e s e n t a t i o n o f t h e w o r l d t h a t w e p r o v i d e 
th rough our research effor ts . This a l lows us to " . . . b e re f lex ive abou t the 
pract ices o f representat ion within wh ich w e are l o c a t e d . . . " (p. 22). This 
ref lexiv i ty canno t be pu rchased via a bet ter research m e t h o d o l o g y bu t 
th rough m a k i n g ourselves consc ious about " . . . w h a t f r a m e s our w a y of 
s ee ing w h e n w e do r e s e a r c h . . . " ( i tal ics in or ig ina l , p . 22) . Sco t t and 
U s h e r call this the posi t ion from which w e are "incited to see " (italics in 
original, p. 22). For the authors , es tabl ishing k n o w l e d g e or truth th rough 
r e s e a r c h a l w a y s i n v o l v e s a p o w e r s t r u g g l e , a n d o n e in w h i c h t h e 
resea rcher is e n m e s h e d in a r e sea rch /knowledge economy , ra ther than 
p l ay ing the role o f a f ree-s tanding , rat ional , ob jec t ive ind iv idua l — a 
c o m m o n rhetoric. 

B y highl ight ing our f r ames as m u c h as our f indings , w e a l low our-
s e l v e s a n d o t h e r s to r e a d t h e r e s e a r c h t ex t at s e v e r a l l eve l s . L a t h e r 
(1994) uses the phrase that t ransgress ive validi ty is a "counter-practice 
of authority" (italics in original p. 157). As Scott and U s h e r conclude , 
" . . . a t r ansgress ive pe r spec t ive on val id i ty is no t c o n c e r n e d wi th h o w 
research methodo log ies work , but wi th h o w of ten they fail to w o r k . " 

T h e authors provide a he lpfu l example to m a k e their case. They point 
to the w a y the context of research has changed. Research is n o w a com-
modi ty that is bough t and sold. In order to improve our research efforts , 
w e h a v e t ied ourse lves to a var ie ty of t echno log ies w h i c h supposed ly 
e n h a n c e ou r ab i l i ty to " s e e " ( i .e . , co l l ec t and a n a l y z e o u r d a t a ) a n d 
thereby enhance the validity of our observat ions. The rel iance on technol-
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o g y m e a n s a dependence on fund ing and the exis t ing economic order. 
The creat ion of knowledge n o w depends on cultural attitudes for legiti-
m a c y vs. epis temological ly def ined methods and rules. If the research sat-
isf ies the customer , then it "works . " They contrast this current state of 
a f fa i r s w i th h o w researchers have b e e n t radi t ional ly t augh t to prac t ice 
r e s ea r ch . M a n y of u s w e r e t r a ined t h r o u g h a l eng thy app ren t i ce sh ip . 
Research w a s theory and fieldwork oriented and w e were social ized into 
a recognized research paradigm. T h e researcher mainta ined a p reeminen t 
ro le in the p roduc t ion of knowledge . Scot t and U s h e r sugges t that the 
commodi f i ca t ion of research has been accompanied by increasing ratio-
na l i za t ion of the d o i n g of research , charac te r ized by shor ter p ro jec t s , 
abr idged me thods and strong poli t ical pressures . To m a n a g e this "shor t 
c u t " a p p r o a c h to r e s e a r c h , w e u s e " . . . l e g i t i m i z i n g c i t a t i o n s o f t h e 
methodo log ica l masters but not the realization of the implied prac t ices" 
(p. 158). As the tradit ional grounding in an apprent iceship mode l disap-
pears , the conduc t of research is speeded u p and fur ther f ragmented . 

T h e y suggest that one response to this situation is to invite a greater 
negot ia t ion or discussion be tween the researchers and the researched. T h e 
" sub jec t s " under s tudy attain greater p o w e r in developing and quest ioning 
the r e sea rch ques t ions , m e t h o d s and in terpre ta t ions of the researchers . 
Th i s i n v o l v e m e n t wi l l m a k e v is ib le the f r a m e s or pe r spec t ives of the 
researchers and of the research text. Scott and Ushe r conclude by again 
r e f e r r i n g to L a t h e r ( 1 9 9 4 ) and s ta t ing tha t " . . . a r e s i s t an t p r a c t i c e of 
research needs to b e located in the local and the specific, where interven-
t ions are def ined situationally and part ic ipatori ly" (p. 160). 

F o r m e , the au tho r s ' conc lus ions r e m a i n unsa t i s fac tory . Cer t a in ly 
h igh l igh t ing the poli t ical and p o w e r f u l nature of conduc t ing research and 
k n o w l e d g e cons t ruc t ion is a u s e f u l p rocess . Ins i s t ing that r e sea rche r s 
e m p l o y a grea te r f lexibi l i ty in our w o r k con t r ibu tes to th is openness . 
I n v o l v i n g at least s o m e re sea rch " s u b j e c t s " as m o r e e f f ec t i ve par t ic i -
p a n t s in the r e sea rch p rocess in o n e w a y to e n c o u r a g e the p rac t i ce of 
r e f l e x i v i t y . B u t I a l so f o u n d m y s e l f w o n d e r i n g if al l o f th i s s i m p l y 
m o v e s p o w e r and control f r o m one g roup to another, and a g roup wi th 
an even less obv ious f r a m e or focus to wh ich to refer. T h e w a y seems 
open fo r an even greater commodi f i ca t i on of the research p rocess and 
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the cons t ruc t ion of k n o w l e d g e . E v e r y g r o u p wi l l s imply m a n u f a c t u r e 
their own . Whi l e some pos tmodern is t s will insist that this is exact ly the 
po in t , the oppor tun i ty fo r a sus ta ined and e n g a g i n g d i s cou r se a m o n g 
m o r e individuals m a y be lost. 

tf* ifc ^ 
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R e v i e w e d by Annabe l l e Mays , Educa t ion and of Deve lopmen ta l Studies, 

Univers i ty of Winn ipeg . 

I've Got a Story to Tell: Identity and Place in the Academy had its 
origins in "exchanges and dia logues about the exper iences of facul ty of 
c o l o u r in h i g h e r e d u c a t i o n . . . " (p. v). E a c h o f the th i r t een na r r a t i ve s 
recounts , f r o m the perspect ive of a facul ty m e m b e r : 

. . . wha t it m e a n s to be a p rofessor wi th in the contes ted terrain 
o f h i g h e r e d u c a t i o n , t o b r e a k s i l e n c e s , a n d to s p e a k t h e 
unspeakab le : the subject ivi t ies of w o m e n and m e n of colour 
as educators contending with issues of race, gender, and class 
in their personal and pedagogica l practices, (p. 1) 

A s the edi tors note , it is the intent o f these stories to present var ied expe-
r iences in Amer i can h igher educat ion insti tutions of facul ty f r o m wide ly 
d i f fe r ing ethnic and cul tural backgrounds and to encourage the reader to 
ref lec t u p o n " w h a t it means to be, to struggle, to t r ans fo rm self and oth-
ers in the pract ice of f r e e d o m in teaching and learning in h igher educa-
t ion" (p. 7). With its focus u p o n the exper iences of facul ty of colour w h o 
teach in w h a t cont inue to be p redominan t ly whi te inst i tut ions of h igher 
learning, the v o l u m e contr ibutes to fur ther ing the unders tand ing of the 
lives of facul ty m e m b e r s w h o do not reside at the centre, w h o const i tute 
the other. Ex tend ing the d iscourse begun several decades ago wi th the 
role o f w o m e n in the academy. 
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