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h o n e their o w n lecturing techniques, to n e w faculty looking for support 
b e f o r e g iv ing their f i rs t f ew lectures. Whi l e it is diff icul t to adequate ly 
serve such a wide audience, What's the Use of Lectures? does a good j o b of 
blending mult iple objectives in a w a y that is of use to each of these groups. 
The fifth edition of What's the Use of Lectures? is a valuable and usefu l 
addition to the higher education literature. 
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The Professional Development of Graduate Teaching Assistants is a 
compi la t ion of the skills, exper iences , w i s d o m , and vis ions of conce rned 
re sea rche r s and prac t i t ioners r epresen t ing va r ious cent res o f Teach ing 
A s s i s t a n t (TA) d e v e l o p m e n t . It p r o m o t e s the s cho l a r sh ip o f t e a c h i n g 
th rough the deve lopmen t o f TAs by mee t ing their present and fu tu re ped-
agogica l needs . T h e text beg ins wi th a historical overv iew of TA devel-
o p m e n t , f o l l o w e d b y the r o l e o f c e n t r a l i z e d and d e p a r t m e n t a l l y r u n 
p rog rams , the commona l t i e s o f TA training, appropr ia te methodolog ies , 
a s sessmen t and evaluat ion, and conc ludes wi th the fu ture deve lopmen t 
p r o g r a m s issues. 

The early beginnings, current themes, and future issues of TA develop-
men t are discussed in chapter one. Historical concerns are illustrated as a 
progression of communicat ion: "Nothing to Say," "Private Conversat ions," 
" C a n We Talk?," and "Extending the Conversat ion" (p. 1). Cur ren t pro-
g r a m themes include: teaching in nontradi t ional sett ings, us ing techno-
l o g i c a l a d v a n c e s , a c c e s s f o r a l l g r a d u a t e s t u d e n t s , e n c o u r a g i n g 
ref lec t ion , a p rogress ion of deve lopment th roughout the g radua tes ' pro-
g ram, and the combined effor ts o f peers , mentors , advisors , and facul ty 
d e v e l o p e r s . T h e sk i l l s and k n o w l e d g e b a s e a w a i t i n g f u t u r e f a c u l t y 
i n c l u d e : i n t e r d i s c i p l i n a r y c o n n e c t i o n s , i n t e rac t ive p e d a g o g y , s t u d e n t 
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learning, ins t ruct ional des ign , t e amwork , appl icat ion, diversity, assess-
ment , and deal ing ef fec t ively wi th others. 

T h e inf ras t ruc ture and insti tutional p lacement of these p r o g r a m s are 
the focus o f chapter two. Centra l ized p rog rams are usual ly f o u n d wi th in 
t h e i n s t i t u t i o n or p a r t o f a l a r g e r p r o g r a m of f a c u l t y d e v e l o p m e n t . 
P r o g r a m ef fec t iveness is o f t en de termined by the suppor t and commi t -
m e n t o f an advisory t eam compr i sed of c a m p u s adminis t ra t ion, faculty, 
and g r a d u a t e s tuden t s . The i r r espons ib i l i t i e s inc lude : p o l i c y m a k i n g , 
publ ic i ty , a s s e s s m e n t s , p l a n n i n g , and co l l abo ra t i on w i th e x p e r t s ta f f . 
Th i s pa r tne r sh ip p rov ides d i rec t ion in p repa r ing fu tu r e f acu l ty wi th a 
c o m m i t m e n t and apprecia t ion of the complexi t ies o f teaching. 

Chapter three highlights departments as best suited for training TAs 
with effect ive teaching strategies that are discipline and content specific. 
Training involves: departmental orientations, ongoing training activities, 
and workshops , focus ing on issues of s tudent learning styles, t each ing 
styles, presentation skills, c lassroom management , and teaching techniques. 
The departmental efforts produce effective teachers for undergraduate stu-
dents, a unity in the department around the scholarship of teaching, and the 
professional development of TAs for present and future pedagogical duties. 

Chap te r fou r focuses on the deve lopmenta l p rocess of a TA, beg in-
n i n g with a senior learner, advanc ing to a j un io r co l league in training, 
and ending wi th a jun io r col league. U n i q u e to each of these stages are 
T A concerns , d iscourse , and re la t ionships wi th s tudents and authori ty. 
TA supervisors are cha l lenged to be f lexible , adap t ing to the deve lop-
menta l needs of the TA, and to incremental ly t ransfer responsibi l i ty spe-
cif ic to the deve lopmenta l readiness of the TA. A b o v e all, men to r s are 
encouraged to engage TAs in the act o f ref lect ion th rough oppor tuni t ies 
to vo i ce inner s t ruggles , f ee l ings , and op in ions , t he r eby e m p o w e r i n g 
TAs to embrace teaching as a shared enterprise. 

Chap te r f ive encourages TA developers to create a sensit ivity in TAs 
a b o u t the l ea rn ing d y n a m i c s of u n d e r g r a d u a t e s tudents . S tuden t s a re 
k n o w n to u s e a var ie ty of p re fe rences , skills, ap t i tudes , and pas t suc-
cesses and to hold d i f ferent expectancies , at t i tudes and values , wh ich in 
turn, all in f luence wha t and h o w m u c h is learned. Be ing aware of these 
individual d i f fe rences is not only benef ic ia l for the teaching enterprise , 
bu t also provides TAs wi th a bet ter unders tand ing of their o w n learning. 
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Chapter six provides strategies for training TAs to deal wi th diversi ty 
in the c lassroom. Various diversity issues are identif ied and appropriate 
responses provided. In order to efficiently train TAs to deal wi th diversity, 
facul ty need to be educated as well . This requires a n e w sensitivity to the 
subtle na ture in wh ich racism exists in the current c lassroom, as wel l as 
interventions in the f o r m of a progress ive con t inuum of change th rough 
biographies , v ideotapes , and print materials , campus-wide workshops , TA 
deve lopment , and individual and depar tmenta l consultat ion. 

Chap te r seven provides u se fu l suggest ions, tools, and resources for 
c rea t ing a n e w T A d e v e l o p m e n t p r o g r a m . F o r p r o g r a m s to b e v iable , 
they need to "deve lop a realistic organizat ional plan, demons t ra te e f fec -
t iveness quickly, and beg in the process of bui ld ing a cons t i tuency base 
fo r long- te rm p r o g r a m m a t i c g rowth" (p. 122). Bui ld ing a comprehens ive 
p r o g r a m requi res needs assessment for strategic p lann ing pu rposes and a 
sensi t ivi ty to mee t ing the needs of the TA at each level o f deve lopment . 
Moreover , a p r o g r a m ' s greatest s t rength is in its a l l iance with and contr i -
bu t ions of teaching award winners , and its re l iance on TAs as p r o g r a m 
consul tants , mentors , and recruiters. 

Chapter eight provides guidelines and resources for designing a course 
on teaching. Current courses range f r o m content specific to general techni-
cal aspects of teaching. Ideally, courses should explore effect ive teaching 
th rough theor ies and relevant empir ical research. Technical courses are 
best adminis tered prior to a TA's teaching responsibilities, whi le scholar-
ship of teaching courses are best conducted near the end of a TA's pro-
gram. Courses should be taught by scholarship of teaching experts. 

T ra in ing of in t e rna t iona l TAs ( ITA) is the f o c u s of c h a p t e r n ine . 
A l t h o u g h E n g l i s h l a n g u a g e ski l l s a re impor t an t , ITAs n e e d ski l l s o f 
interact ive t each ing to bet ter unders tand h o w their s tudents comprehend , 
so lve p rob lems , and apply learning. This is best accompl i shed th rough 
s t u d e n t f e e d b a c k on ITA c l a s s r o o m t each ing , d i s c u s s i o n s on cu l t u r e 
expec t a t i ons , and ro l e -p l ay ing c l a s s r o o m scenar ios T ra in ing ITAs is 
m o s t benef i c i a l w h e n conduc ted through a ne twork of co l leagues in the 
f o r m of apprent icesh ip p rog rams and co- teaching. M o s t impor tan t is the 
gu idance , f eedback , and ref lec t ion through week ly meet ings w e r e rele-
van t i ssues can be discussed wi th others. 
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C h a p t e r t en o f f e r s sugges t i ons and r e sou rce s on h o w to i m p r o v e 
T A s ' r e s p o n d i n g to and eva lua t ing of unde rg radua t e wr i t ing . Tra in ing 
requires acknowledg ing and deal ing with TAs ' needs and fears as wri t -
ers. TAs are encouraged to m o v e beyond mechan ica l skills and to adopt 
wr i t ing as a p rocess of learning, focus ing on m a k i n g compel l ing ideas, 
j u s t i f y i n g a r g u m e n t s , wr i t ing to an aud ience , u s i n g cor rec t tone , and 
vivid and clear language. Training should occur over t ime to paral le l the 
wr i t ing process of undergraduates . Conf iden t about their wr i t ing process , 
TAs can m o r e ef fec t ively teach others. 

C h a p t e r e l even focuses on t ra in ing TAs in the u s e of t echnology . 
Initial s teps involve r emoving the int imidat ion that m a n y TAs (and fac-
ul ty) h a v e towards us ing t echno logy and rei terat ing the impor tance of 
h a v i n g a wel l -es tab l i shed , we l l -des igned course as f u n d a m e n t a l to its 
use . Convent iona l and emerg ing c lass room technologies and their peda -
gogica l func t ions are described. Part of t ra ining is to famil iar ize TAs to 
the technology, teaching support , resources , and audiovisual services. 

Chap te r twelve deals wi th improving and deve lop ing teaching e f fec-
t iveness t h rough fo rma t ive and s u m m a t i v e evaluat ions . T h e e f fec t ive-
n e s s o f e v a l u a t i o n s is o f t e n d e p e n d e n t o n a c o n s u l t a n t to p r o v i d e 
r e l evan t f e e d b a c k , e n c o u r a g e m e n t , and sugges t ions . D i f f e r e n t p r o c e -
dures for ga ther ing format ive evaluat ion data include pee r observat ion, 
check lists, v ideo tape , s tudent f eedback , and T A s ' t each ing mater ia l s . 
Guide l ines are p rov ided for summat ive evaluat ion f r o m deve lop ing the 
ques t ions for a ra t ing fo rm, adminis ter ing of s tudent rat ings, in terpret ing 
results , and including observat ions and other sources of in format ion . 

Teaching por t fo l ios are in t roduced in chapter thir teen as a tool for 
enhanc ing the scholarship of teaching. Samples of current pract ices are 
p rov ided . A n ef fec t ive por t fo l io is v iewed as select ive in the sampl ing of 
t each ing ar t i facts , inc lus ive in t e rms of t each ing and the ful l r ange of 
facul ty responsibi l i t ies , as ref lect ive in nature , and as support ive of the 
ind iv idua l ' s t each ing strengths. A m o n g the benef i t s l isted are employ-
ment , scholarsh ip of teaching, col légial exchange , habi t s o f ref lec t ion, 
desires of ongo ing improvement , personal inves tment for qual i ty control , 
and a m o r e comprehens ive demonst ra t ion of teaching evaluat ion. 
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Chap te r four teen focuses on p r o g r a m evaluat ion th rough fo rma t ive 
and s u m m a t i v e techniques . Fo rma t ive evalua t ion inc ludes u sage rates , 
f l o w of resources , and user sat isfact ion. S u m m a t i v e evaluat ion requires 
that exper ts are consul ted to provide a rev iew of the p rog ram by compar -
ing their observat ions , and in terviews wi th the goals and expecta t ions of 
the p r o g r a m and wi th other leading programs . Both fo rms of evaluat ion 
are an essent ia l c o m p o n e n t to direct strategic planning. 

Spec i a l i zed TA cer t i f i ca te p r o g r a m s tha t are de s igned to e n h a n c e 
the s cho l a r sh ip of t e ach ing fo r the TA, the f acu l ty invo lved , and the 
ins t i tu t ion are the focus of chapter f i f teen . P r o g r a m e f fec t iveness is bes t 
d e f i n e d as w o r k i n g wi th exis t ing e f for t s o f TA deve lopment , be ing an 
in tegral pa r t o f the gradua te p rog ram, focus ing on and be ing f lexib le to 
the c h a n g i n g needs of the inst i tut ion, discipl ine, depar tment , TAs, and 
fu tu r e facul ty , and gu ided by a ph i lo sophy of the scholarsh ip of t each-
ing . M a n y s u c c e s s f u l p r o g r a m s h a v e a d o p t e d s u p e r v i s e d t e a c h i n g , 
t e a c h i n g d o s s i e r , a n d w o r k s h o p s . H o w e v e r , a n u m b e r o f c o n c e r n s 
p l a g u e cer t i f ica te p rograms : too j o b or iented, lack of cons is tent na t iona l 
p r o g r a m s , extra w o r k d e m a n d e d of g radua te s tudents , and lack of ev i -
dence of p r o g r a m ef fec t iveness . 

T h e conc lud ing chapter r e c o m m e n d s that doctoral p rog rams include: 
a fu tu re facul ty prepara t ion p rog ram (FFPP) ; that all graduate s tudents 
in teres ted in a career o f teaching should have access to FFPP; and that 
current TA deve lopmen t p rograms be subsumed under a b roader rubr ic 
o f FFPP . In d o i n g so, p r o g r a m s can be t te r p r e p a r e the f acu l ty o f the 
fu tu re to secure and succeed in n e w posi t ions, and to adopt a scholarsh ip 
of t each ing att i tude. 

T h i s t ex t is r e c o m m e n d e d to r e a d e r s w h o des i r e to i m p r o v e the 
scholarsh ip of teaching, inc luding decis ion-makers , p rog ram developers , 
a d m i n i s t r a t o r s , a n d g r a d u a t e s tuden t s . A l t h o u g h g e a r e d m o r e f o r an 
A m e r i c a n aud ience , the ideas lend t h e m s e l v e s to the d e v e l o p m e n t o f 
fu tu re facul ty in Canad ian and other internat ional centres . T h e text p ro -
v ides exper ient ia l k n o w l e d g e interspersed wi th empir ical ev idence and 
exce l len t addi t ional resources . A s such, the goal o f the text is a c c o m -
pl ished, demons t ra t ing the va lue of scholarship of teaching. 
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